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Abstract- Characteristically flipped learning enables students to utilize their time in class schedule to have
discussion and elaborate their analysis especially in writing. The students can obtain learning experience which
will shape their English. The research was aimed to determine the effectiveness and impact of flipped learning on
developing writing competence of students during the COVID-19 pandemic. There are 32 fourth semester students
majoring in Informatics Engineering STMIK STIKOM Indonesia who are the objects of this research. This
research was conducted in the form of CAR (Class Action Research) which included the stages of planning,
implementing action, observation and reflection which were carried out in two cycles. This study adopts the three-
stage model proposed by Estes et al. (2015) for flipped learning: pre-class, in-class and post-class stages.
Quantitative data were acquired from the eventual outcomes of convincing articles arranged by the students when
the usage of flipped learning. Quantitative data, especially three kinds of data; (pre-test and post-test 1), (pre-test
and post-test 2) and (post-testl and post-test2) were examined utilizing SPSS 21 statistics. The correlation
coefficient (r) for the principal informational index was 0.769 and the subsequent informational index was 0.907.
The scope of all the correlation coefficients infers that there is an intensive connection among when the use of
flipped learning. In view of the aftereffects of the examination utilizing SPSS statistics 21 with a certainty level
of 95%, it is realized that H1 is acknowledged and HO is dismissed, implying that there is a huge impact on the
use of flipped learning in improving students’ writing ability.
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. INTRODUCTION
Teaching writing in the English for

completing assignments. However, because
English is not a core subject, there are time limits

Specific Purposes (ESP) class is important for
students, because the writing process not only
improves students’ linguistic aspects including
vocabulary and grammar through exposure to
related literature but also sharpens students'
analytical thinking about certain problems based
on the students’ field of science. Writing requires
students to have a series of phases that provide
space for them to experience deep learning before

due to limited sessions at each class meeting.
This inevitable situation usually results in
students struggling and learning at home about
essays on their own without any feedback from
teachers or classmates. One solution to this
problem in particular can be found in the
application of flipped learning (hereinafter
abbreviated as FL). Numerous researches have
detailed measurably significant outcomes within
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the implementation of FL compared to traditional
classroom learning methods (Davies, Dean, &
Ball, 2013; Ferreri & O’ Connor, 2013; Han,
2015; Tune, Sturek, & Basile, 2013)

Compared to traditional teaching methods,
FL provides space for students to discuss learning
barriers during online discussions and increases
the involvement of students who are still
embarrassed to speak in class. Despite the fact
that the lecture format with a traditional approach
allows lecturers to actively convey material and
convey information to students in a limited
period of time, a lecturer-centered learning
approach will limit the dialogue between
lecturers and students. As a result, students
passively receive material exposure based on
instructions given in class and reflect the
lecturers' thoughts when completing an
assignment. In other words, the student learning
process cannot develop due to monotonous
learning styles and the inability to practice the
skills that have been learned during the lecture
process (Wallace, Walker, Braseby, & Sweet,
2014). On the other side, FL gives learning
chances for students to experience a learning
process that suits their needs by reversing the
strategy of delivering lecture material. Outside
the classroom setting, students are preoccupied
with lower degrees of analytical work (picking up
information and acknowledging) and whereas
within the classroom, they lock in in higher
stages of analytical movement (application,
analysis, synthesis, and or assessment) since they
are bolstered by their lecturers and classmates.

In the scope of teaching writing, the
instructor still gives assignments to students, but
in the context of FL, students are required to read
material or watch videos related to supporting
theories of writing competence or watch lecture
videos that have previously been recorded and
posted online by the lecturer. Thus, limited
sessions in class can be used to discuss
difficulties faced by students, equate perceptions
and carry out activities that are centered on
collaborative activities in groups. Conservative
lectures also waste precious resources and unable
to take advantage of the expertise, knowledge
and skills of the teacher by encouraging him to
transmit the similar information to multiple
audiences (Sankoff, 2014). Students are also
hesitant to talk and ask for guidance in such a
conventional setting, whereas lecturers are
required to have information (Harris, Harris,
Reed, & Zelihic, 2016).

In this research, Google Classroom was
connected to be utilized as a digital learning stage
for students regarding to a few contemplations.
To begin with, this application has been utilized
broadly by instructors around the world since it is
free and simple to utilize. Then, several former
researches have detailed that students have
positive states of mind over the utilize of Google
Classroom, counting analysis conducted by (Al-
kathiri, 2015; Arroyo, 2011; Balasubramanian,
Jaykumar, & Fukey, 2014). To enable students,
know the course purposes and apply Google
Classroom, students have been prepared when
the class action starts. Here classrooms which
runs virtually can be arranged for students to do
group assignments together. Besides observing
video clips or PowerPoint slides, lecturers and
students are able to share substance, talk about
points, get their lecturer’s input and obtain the
grades effectively. Google Classroom generates
advancement, inventiveness, dynamic
cooperation and teamwork (Wichadee, 2017).

Taking into account the fact that writing
involves a series of stages that cannot be covered
in formal time-limited meetings, Google
Classroom is implemented to provide students
with extra preparation and discussion outside of
class hours. Therefore, the use of FL through
Google Classroom in this study is expected to
provide space to help students study material
more comprehensively and to focus on learning
language content that cannot be fully discussed
during face-to-face meetings.

An illustration of a comparison of
traditional classrooms and FL can be presented in
Figure 1 below:

Can Be Automated Through
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Student-Centered
Learning Theories

Teacher-Centered
Learning Theories

d + .

Interactive Explicit Instruction
Classroom Activities

- i Flipped I

Figure 1: Flipped Learning Activities (Bishop &
Verleger, 2013)

In the FL class, the highest level (creating)
is practiced following the lower level. In the
application of the FL model, the lower cognitive
domains, namely remembering, and
understanding are presented outside the
classroom through videos, reading and other
materials. Hence, applying, analyzing, assessing,
and making as a better level of cognitive work is
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able to be implemented within the classroom.
Bergmann & Sams (2012), in their blog states
that FL class focuses on time spent with the
guidance of an instructor in the upper layer of the
triangle. The following Figure 2 provides
information about the level of student
educational process within the FL concurring to
Bloom's updated scientific categorization.

Traditional Classroom Flipped Classroom

ARCTTRR

Figure 2: Revised Bloom's Taxonomy in FL
(Giveng, 2018)

Outside Class During Class

During Class Qutside Class

Many types of research have reported the
relationship between classroom application and
effectiveness with the FL pedagogical approach
(Glveng, 2018; Soliman, 2016; Szparagowski,
2014). Moreover, (Mclaughlin et al., 2014)
emphasized that the FL method incorporates
student-centered  educational process that
empower the enhancement of maximum critical
aptitudes such as explanatory aptitudes, issue
framing abilities, basic analyzing abilities, and
inventive mind. Subsequently, the application of
the FL educating method within the setting of
English for Specific Purposes (ESP) may be a
reaction to the nonstop advancement step
adjusted to English learning (Emaliana, 2017).
Other analysts counting (Sun & Wu, 2016) and
(Glivenc, 2018) also analyze FL by utilizing the
same methods as this research, specifically in
terms of course activity.

The research appears that FL not only
assists the students get the substance beyond the
classroom but also distributes lesson time for
two-ways exercises, by turning around traditional
educating models and captivate the students in
hands-on exercise through teamwork. So this
method can prevent misunderstandings between
lecturers and students through class discussions.
Concepts and materials that have been studied
during the pre-class duration are reviewed and
discussed in a deeper context. The FL method is
a model for other institutions and or schools to
provide learners with alternative teaching
techniques that can help them "think outside the
box". Based on all the research above, the

application of reverse learning using Google
Classroom in this ponder points to check the
adequacy of FL in developing students writing
skill in pandemic situation.

This pandemic has an impact on education,
including higher education. Preventive action
against the spread of COVID-19 has affected the
education system in the world and even academic
institutions must be temporarily closed. The
presence of this virus hinders learning activities
that are usually carried out in direct meetings.
The learning system is carried out remotely by
utilizing  information  technology.  This
encourages educational institutions to use more
information technology (internet) in distance
learning activities. Online learning has become
widespread today and results in students' online
learning experiences and their focus on time
management. There are several recent studies
that discuss the topic of applying the flipped
learning method during the COVID-19
pandemic, including (Guraya, 2020; Khan &
Abdou, 2020).

Previous studies on FL during the
pandemic emphasized that this approach can help
students build active learning habits supported by
lecturers, but also lead to empowerment of active
and independent learning as an important part of
face-to-face learning thereby increasing students'
sense of responsibility. to study independently in
a supportive environment. Lecturer support and
guidance can focus on certain obstacles and
encourage student involvement in certain
discussions through student involvement in these
activities. The FL method is recommended to be
applied during a pandemic because it not only
improves understanding of the material but also
encourages active and independent learning for
students (Susana & Brahma, 2020). New topics
can be introduced and meetings can take place via
online video either via Skype, Zoom, or Google
Meet. In addition to similar methods, this
research focuses on a different topic, namely
teaching persuasive essay writing for IT students
by using Google Classroom as an online platform
for transferring learning materials, slides,
quizzes, discussion materials, and assignments
and Google Meet for face-to-face online
discussions. interactive. It is hoped that the
application of this method can provide sufficient
time for students and guide them to the next
stage. Once online face-to-face classes have
started, the material can be checked and problems
discussed. Thus, this will improve student
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learning, especially when the current situation
requires us to fully adapt to online learning. This
research is also expected to provide a deeper and
more interactive learning experience for students
with limited time for face-to-face lectures.

Il. METHODS

This quantitative research utilized a
system of classroom activity. A plan inside the
system of this classroom activity involves these
steps: Planning (understanding the problem at
hand and taking action in the form of an
investigation), Action (a systematic and vigorous
effort to intervene with the problem),
Observation (collecting comprehensive data
related to action). Last but not least it is very
important to look back at the research once it is
done. Based on the core concept of CAR, this
research follows a series of iterative steps.
Complete the first cycle, then the cycle starts all
over again, with the revision put into new action.
This process enables lecturers who wish to
investigate classroom activities on their own to
take constructive steps to solve problems
directly, systematically reflecting on the results.
Thus, the aim of classroom action research is to
achieve local understanding and develop viable
solutions to problems.

This project aims to evaluate the writing
achievement of students through FL. This study
includes the conveyance of substance within the
learning handle for one semester which is
separated into two sorts of learning, specifically
the conventional face-to-face lesson style and
two FL cycles during classroom activity. Each
cycle is carried out in 4 meetings. Thus, the two
cycles in this study lasted 8 weeks. Objects in this
research were 32 fourth semester students in the
undergraduate level of Informatics Engineering
at STMIK STIKOM Indonesia. This activity is
carried out in English class Ill as a compulsory
English class that students take in their studies.

The FL approach gives instructing and
learning exercises where students observe
directions videos and studied learning substance
beyond the classroom through distance learning
and have direct classroom exercises in formal
class. Online lessons enable students to work
together during academic time that ought to be
done on learning schedule. Therefore, making a
learning model in FL is very meaningful because
it is closely related to the learning environment of
students (Mehring, 2016). This study adopts the
three-phase type suggested by (D, Ingram, & Liu,

2015) to reverse the learning process, namely the
pre-class stage (modeling, pre-assessment), in the
classroom (explaining blue-print, overcoming
problems) and the post-class stage (assessment,
application, transfer). In this particular study,
several adjustments were made to suit the
objectives and classroom situation as shown in
Figure 3 below.

Figure 3: Flipped Learning Class Design (D et
al., 2015)

There are 16 meetings in the class.
Students and lecturers meet in the classroom once
a week for two learning sessions lasting 100
minutes. As such, students benefit from extra
hours during the pre-class and post-class stages
where online forums are open for week-long
discussion. The descriptions of each stage in FL
used in this study are as follows.

Pre-class
Classroom
The pre-class phase points to assist
students analyze information by means of
learning innovation. Creating information or
studying updated substance is conducted at home
for the course. Students are invited to observe
educational videos about essay writing and
answer questions or discuss the task of analyzing
sample essays based on content in Google
Classroom which is used as an online platform
for learning. In this course, students learn how to
formulate opinions and persuasive essays on
"Computer or Information Technology (IT)".

Stage: Self-Study on Google

In-Class Stage: Group Activities and Peer
Review

Course time went through more on
exercises. Group exercises rise peer interaction,
center more on cognitive and upper collective
learning involving lower collective process, issue
framing (worksheets on analyzing essay
structure) and peer review of writing
assignments. In the second cycle, students
worked in groups to compile an essay outline and
posted it on Google Classroom to get feedback
from lecturers and other friends. After the outline
is reviewed, each student develops the outline
into an individual essay. In this way, dynamic
learning encounters will happen within the class.

The benefit of this Qhase is to energize the
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advancement of basic analytical and solution-
oriented abilities, while progressing interpersonal
abilities.

Post Class Stage: Implementation, Review and
Project Completion

The post-class stage aims to provide
opportunities for students to apply what they
have learned including completing exercises and
writing assignments. The essay that was
completed by students in the second cycle was
taken as a student's final project. In addition, they
are asked to evaluate their learning performance
on assignments, assignments, and activities.

The post-class phase aims to supply
chances for students to implement what they have
studied involving accomplishing task and writing
assignments. The writing that was accomplished
by students within the second cycle was formed
as a student's final test. Then, they are invited to
assess their learning process on tasks,
assignments, and exercises.

Types of Data and Data Analysis

The information in this research contains
guantitative data gained from the pre-test and
post-test writings composed by students before
and after the usage of the activity within the
frame of the implementation of the FL learning
strategy.

The pre-test scores were taken from the
writing submitted by students when taught using
a traditional approach. Meanwhile, the post-test
scores were taken from two essays completed by
students in the first and second cycle of the FL
process, respectively. Thus, quantitative data
consists of three data sets, namely (pre-test and
post-testl), (pre-test and post-test2) and (post-
testl and post-test2). Both cycles are carried out
through a framework as described in Figure 1
with an emphasis on new actions in the form of
collaborative work in building an essay
framework in the second cycle. This action is
carried out based on reflection after the first cycle
is complete. Based on these reflections, students
are faced with challenges in compiling an outline
with a good structure. As such, it interfered with
the process of developing ideas into complete
essays because they found it difficult to provide
supporting details with a good flow of ideas. In
the second cycle, students work together to create
an outline, review an outline and are encouraged
to work on the research process collaboratively.

The outcome of the pre-test and post-test

evaluations were studied utilizing the SPSS 21
statistic program to know the impact of FL on
developing students’ learning accomplishment.
Paired sample statistics are utilized to decide the
average value on the pre-test and post-test to view
the distinction. In the mean time, paired sample
correlation is utilized to get the correlation
coefficient (R). This examination is utilized to
decide the quality of the relationship before and
after FL is actualized within the education
program. Besides, Paired-sample t-test was
utilized to study whether there was a noteworthy
distinction in  students’ English  writing
accomplishment before and after students were
instructed utilizing FL through two cycles which
were in 8 meetings.

I1l. RESULTS AND DISCUSSION

The FL teaching method involves an
innovative process in the delivery of learning
material, the learning process involves the
process of transferring material that is usually
delivered in the classroom through traditional
lecture methods out of the classroom through
materials that can be accessed online. FL also
involves the process of reversing the context of
the place, time and manner of delivery of
material. Therefore, assignments that are usually
given to students to be completed outside the
classroom are carried out in the classroom. The
learning material of the taught writing
competencies has been given outside the
classroom. This contrasts from the conventional
type which depends on class instructors as the
primary shape of education. Pre-class exercises
(other than delivering assignments in classroom)
offer assistance to instructors to give more time
within the handle of relationship between
students therefore they can be effectively
participated (Roehl, Reddy, & Shannon, 2013;
White et al., 2017). This activity occurs

especially in the FL learning process which
fosters student independence and then they can
get FL feedback during Live Session or Online
Discussion as shown in Figure 4.
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Figure 4. Screenshot of Online Discussion
through Google Meet

FL in this research was conducted after
students involved a learning phase with a
traditional kind of process. The pre-test and post-
test were implemented to check the impact of FL
on students' writing skill. This task is within the
frame of assignment that students are invited to
create a influential sort of paper based on the
given theme. A pre-test was decided to get them
score data before the intercession within the form
of FL execution was carried out within the
studying program. At that point, a post-test was
here to decide the impact of FL on students'
writing skill within the shape of values analyzed
quantitatively.

Prior to the implementation of FL,
students received material exposure about
persuasive essays and then students were asked
to complete writing assignments and produce
individual essays with the topic "Computer or
Information Technology (IT)". After they
completed and collected the pre-test essays, the
FL cycle began to be implemented through an
online learning management system, namely
Google Classroom. Students are divided into
groups of five so they can work collaboratively.
Students work together as a team, especially at
the stage of drafting an outline and the peer-
review process, then transferring their roles to be
responsible for the process of working on
individual essay projects with the topic
"Computer or IT". This method is similar to the
finding of Han (2015) which reverses the
intensive learning process of ESL (English as a
Second Language) courses by implementing a
digital platform for input that is focused on
meaning and language and provides cooperative
activities for in-class meeting sessions. The
findings in his study reveal a significant
development of student independence. Before
moving further into elaborating the findings in
this research, several screenshots of interactive
learning activities in Google Classroom using
mobile devices are shown in Figure 5 below.

aea

POECET [ @

Figure 5: Screenshot of Google Classroom
Implementation

This image contains online material
discussed in Google Classroom for students to
explore during pre-class activities. The material
given is a video on how to write a persuasive
essay. This is an example of the Google
Classroom interface that displays material in the
form of a learning video. Another type of
material is an example essay that should be read
at home for further analysis during class
activities. Meanwhile, the third and fourth
images show online interactions in post-class
activities where students and lecturers discuss
reviews or responses to student outlines.

Table 1 here appears the outcome of the
examination of the pre-test and post-test scores
within 1% cycle, the pre-test vale with the 2"
cycle post-test, and the comparison between the
outcome of the post-test within the 1% cycle and
2" cycle. The outcome of information preparing
utilizing paired samples statistics appears that the
normal pre-test score of students is 74.22,
whereas the mean writing value of students after
the usage of flipped learning within the to 1%
cycle is 83.13. In the mean time, the comparison
of the students 'pre-test mean value was 74.22,
while the students' mean value after the usage of
flipped learning within the 2" cycle was 86.88.
The comparison between the mean post-test
values within the to 1%t and 2™ cycles moreover
appeared an increment, from 83.33 to 86.88.

Table 1. Paired Samples Statistics

Std. Std. Error

Mean N Deviation Mean

Pair 1 Pre_Test 74.22 32 7.196 1.272
Post_Test_Siklus1 83.13 32 7.594 1.342

Pair 2 Post_Test_Siklusl 83.13 32 7.594 1.342
Post_Test_Siklus2 B6.88 32 7.906 1.398

Following are the results of data
processing obtained for the results of the average
score of 32 students.

Case 1: Before participating in flipped
learning, the student's average score was 74.22.
Meanwhile, after participating in flipped learning
the average value was 83.13.

Case 2: Before participating in flipped
learning, the average score of the students was
83.13. Meanwhile, after participating in flipped
learning the average value was 86.88

Standard Deviation could be a degree of
the distribution that appears the standard
deviation of the information from its mean score.
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If the standard deviation is small, it indicates the
sample values from the population clustered or
clustered around the mean value. Because the
value is almost the same as the average, we can
conclude that every member of the sample or
population has something in common.

A large standard deviation indicates a large
difference between members of the population;
therefore a high standard deviation is considered
unfavorable.

Case I:

In this case, it shows that the standard
deviation value in the Post-test Cycle 1 data
(7.594) is greater than the Pre Test (7.196), which
shows that the pre-test | data is better than the
post test.

Case llI:

In this case, it shows that the standard
deviation value in the post test cycle 2 data
(7,906) is smaller than the post test cycle 2
(7,594), which shows the post test data cycle 1 is
better than the post test cycle 1.

Table 2. Paired Samples Correlations
N Correlation Sig.

Pair 1  Pre_Test &
Post_Test_Siklus1 32 -769 -000

Pair 2  Post_Test_Siklusl

& 32 907 000
Post_Test_Siklus2

This analysis is used to determine the
strength and weakness of the relationship
between before participating in flipped learning
and after applying flipped learning.

Table 3. Interpretation of the Correlation

Coefficient
The
Level of
Correlation Interpretation
coefficient, r
(positive/
negative)
0,001- Very weak / Low
0,200 correlation
0,201- Weak / Low Correlation
0,400
0,401- Fairly strong / High
0,700 correlation
0,701- Strong / High
0,900 correlation
0,901- Very strong / High
1,000 correlation
Case I:

Regarding to the outcome of the study, the
correlation coefficient (R) = 0.769 was obtained.
Furthermore, based on the height - low of the

relationship, the correlation coefficient (R) of =
0.769 lies between 0.701-0.900 that shows the
relation is strong. The probability value also
shows that it is still below 0.05 (data shows that
the output significance value is 0.00). This shows
that there is a very intensive correlation before
participating in flipped learning and after
participating in flipped learning.

Case II:

Regarding to the outcome of the study, the
correlation coefficient (R) = 0.907 was obtained.
Furthermore, based on the height - low of the
relationship, the correlation coefficient (R) of =
0.907 lies between 0.901-1,000, which means
that the correlation is very strong. The probability
value also shows that it is still below 0.05 (data
shows that the output significance value is 0.00).
This means that there is a strong or high positive
relationship between before participating in
flipped learning and after participating in flipped
learning

Table 4. Paired Samples Test

Falred Dferences

95% Confidence Interval of
Std. St Error the Difference
Mean | Deviation Mean ToweT Upper t o
Pre_Test -
P st s | 8906 5.038 sor | -toq2s | ze0 [oom | m 000
Pair2  Post_Test Siklusl

Slg. 12-
1aled)

Pair 1

3750 3360 594 4961 2539 | -6313 il 000

Fost Test Sikhs?

This task is utilized to decide whether or
not there is an average difference between two
paired (related) sample groups. The point here is
that a sample is subjected to two different
treatments, so that the effect between before
participating in flipped learning and after
following flipped learning is known.

The statistical test steps are as follows:

Formulate a hypothesis
Ho: shows there is no remarkable impact between
before taking flipped learning and after following
flipped learning.
Hs: shows there is no remarkable impact between
before participating in flipped learning and after
following flipped learning.

Decision-making

Basic decision making:

We can compare teount and teapie

If tcount <ttable or 'tcount <'ttabel then HO is
accepted

|f tcount> ttable or 'thitung> 'ttable then HO iS
rejected

The degree of significance is decided

utilizing a degree of confidence of 95% or an
error rate of 5% (o = 0.05).
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Where the confidence level is 95% and the
value is sig. (a) = 0.05, then the value of df
(degree of freedom) or degrees of freedom = (n-
ky=32-1=31

The test is carried out in two sides because
it will be known whether the pre-test average is
the same as the post-test or not. So, it can be
bigger or smaller, therefore a two-sided test is
used.

With a two-sided test, each side has a value
of a/2=0.05/2=0.025 to determine the traple
value. The tepie value (0.025.31) is + 2.03951

HoRefusal
»

Ho Refusal
4

Ho
Acceptance Area

I
I
|
L l
O Tiable =2,03951

T table = -2,03951

Figure 6. Test area

Case I:

Regarding to the outcome of the study
using the SPSS statistic 21 program at the 95%
confidence level showed that teount Was -10,001,
which was greater than tibie, Which was -2.03951,
S0 Ho was refused, shows there was a remarkable
impact between before participating in flipped
learning and after participating in flipped
learning.

Case II:

Regarding to the outcome of the study
using the SPSS statistic 21 program at the 95%
confidence level showed that tcount was -6.313
greater than t wpie, Which was -2.03951, so Ho was
refused, shows there was a remarkable impact
between before participating in flipped learning
and after participating in flipped learning.

Based on the probability value, for the side
test using the 2-sided test, the test criteria by
looking at the sig (o) value where:

] If the sig (o) value <0.05 then Hpg is

refused.
If the sig (o) value> 0.05 then Hp is

received

Evaluating from the previous outcome, it
is seen that before and after the implementation
of FL for 3 cases with a noteworthy value of
0.000 <0.05, HO is refused and H1 is
acknowledged. This implies that there's a critical
impact between before taking an interest in FL
and after taking an interest in FL

From these two decisions, that can be

ceased that FL is suitable in improving the
writing skills of students.

Regarding to the above analysis, it can be
ceased that FL is an proper pedagogical approach
to develop students' writing skills. OStudents
show better performance after being taught with
FL via Google Classroom. These results coincide
with the results of a study conducted by (Hung,
2015; Stone, 2012; Vitanofa & Anwar, 2017;
Yang, Yin, & Wang, 2018). In addition, this
study shows that FL gives students more time to
have face-to-face interactions with lecturers
while working on assignments both inside and
outside class during the online discussion stage.
This is because pre-class and post-class activities
have helped students to have better preparation.
Thus, they have mastered basic knowledge and
can identify gaps between their knowledge and
the obstacles they face when completing writing
assignments. This connected with study proposed
by (Stone, 2012) which provides the importance
of providing free time in class through the
opportunity to watch recorded material at home
because this process helps explain difficult
concepts and makes connections between the
material studied and everyday life. (Bergmann &
Sams, 2012) further underline that some of the
other advantages of the FL method include the
development of continuous learning, increased
involvement in the material being taught, and
increased interaction between students and
faculty. Other researchers also support this claim
by stating that FL teaching methods are learner-
centered because they play a very active role,
especially activities in the classroom (Baepler,
Walker, & Driessen, 2014; Basal, 2015; Bishop
& Verleger, 2013; Davies et al., 2013), while the
role of the lecturer changes the role of guiding,
facilitating, and organizing (Basal, 2015; Bishop
& Verleger, 2013).

The findings of this study are no exception
to the general trend as previously expressed by
(Herreid & Schiller, 2013) which states that FL
gives better possibility for the education of
students, develop student grade and make
attractive and communicative lesson. The
implementation of FL through three phases
provide information that FL gives a positive
effect on students' writing skill because students
compile better essays according to the
instructions given by the lecturer. The extra time
provided for in-class and outside-class feedback
through Google Classroom also benefits students
because the positive effect is evident on their
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final grades in the second cycle. So, Google
Classroom is not just additional digital material
in this learning process.

IV. CONCLUSION

FL is suggested as an alternative
methodology for learning English in colleges,
particularly within the setting of instructing
beneficial aptitudes. The viability of the FL
approach plays an critical role in upgrading self-
learning within the ESP with the nonappearance
of face-to-face process such as those happened
during the COVID-19 pandemic. The three
successive stages counting pre-class, in-class and
post-class are sessions in FL assisting students
accomplish in arranging, objection setting and
implementation of lesson by assignments.

Activities in the classroom are monitored
by the lecturer and promote deeper learning about
concepts and problem solving. Independent
learning and elaboration at the pre-class and post-
class stages are tightly dealt with attempt to
manage and rule aspects of autonomous learning.
Therefore, FL helps give students unlimited
space and time to deepen their knowledge of the
courses being taught. The process of applying
this method is quite challenging because students
are faced with an adaptation process with a new
method that requires them to intensively
understand the content outside the classroom.
Thus, they can prepare themselves to complete
assignments during class hours. This causes the
FL method to require clear, concise and well-
structured instructions.

With access to clear guidelines and stages,
a complete correlation can be established
between activities in and outside the classroom.
To gain more insight into the implementation of
FL in ESP, it is necessary to carry out further
research involving a larger population and more
complex variables. In addition, another aspect of
researching the potential use of the latest online
formative assessment tools in student learning is
also an interesting area to study.
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